Fox Valley

Keeping Kids Safe and Resilient


Good afternoon and thank you for participating in OJJDP's Missing and Exploited Children's programs third Wednesdays at 2:00 p.m. webinar series. My name is Nadia Tunstall and I will be your moderator for today's webinar entitled "Keeping Kids Safe and Resilient." I am joined by Jonathan Cloud, author and subject matter expert on positive youth development, and Steve Daley, executive director of radKIDs, a youth safety and empowerment program. Welcome gentlemen. MECP is a training and technical assistance program that supports state, tribal communities, local governments, and public and private organizations in their efforts to protect children and respond to child abduction and sexual exploitation. More information on our training and technical assistance program and partner programs can be found online at www. MECPTraining.org. 
Before we begin today, a few housekeeping items. Viewers may listen in via their telephone at the number listed in their registration confirmation or via their computer speakers. If you have problems with your audio, please click the audio setup box on your control panel to adjust your settings. To ask a question, please submit your question via the questions box. We will collect your questions during the event and respond during the Q&A portion at the very end of the webinar. You may also submit questions, host events, (inaudible) at the close of the event. And without further ado, I am very pleased to turn the presentation over to Mr. Jonathan Cloud. 
Thank you, Nadia. Thank you all very much for joining in. Appreciate your making the time to do it. I've been really excited about doing this presentation, along with Steve. My piece is going to be covering three areas that you're looking at now. We're going to basically get an idea about youth development and looking at what I call "The three imperatives for child and youth development." We're going to try to get an idea about how that development works when kids are in families and schools and peer groups and community settings that aren't quite what they need it to be. And then we're going to close with, at least in my segment, with looking at how do we help them when those environments are so overwhelming that they begin to have difficulties and disturbances, what are a few things that we can do to sort of help them as they face those challenges so that they can move forward, be strong, and be able to sort of negotiate and navigate the challenges that they are facing. 
So the first thing we want to do now is take a look at what I call "The three imperatives of development." And this is a term I use for it because these three types of behaviors drive development and pretty much determine what kids are going to be doing with their lives. If any of you have ever wondered and if we've got parents online, I'm sure you have wondered, why is it that most kids love amusement parks, parties, hanging out at the mall, and more importantly, why is it that they have such a hard time getting home from places like those? And if you really think about it, it's because those kinds of environment provide for high levels of exploration, high levels of discovering of what's going on, and high levels of getting engaged with other people. 
So if you look at those three behaviors, it's also apparent that their interest in video games is pretty much related in a lot of ways to exactly these kinds of behaviors, their sort of insatiable drive to explore, to try to discover things, and try their best to find ways to get engaged. Nadia, if you're there, I'm having a little trouble on my end getting my slides to advance. 
So if you could help me with that, I'd really appreciate it. No problem, thank you, John. Yeah. Now as you think about exploring, discovering, and engaging, also think about the challenges that a lot of our young people are having working with cyberspace, with Facebook and those kinds of things. One of those reasons we're seeing so many problems there is because, that's a whole new environment for them to explore again and to discover things and to become engaged. And they're doing that at a time when a lot of adults don't have a lot of support and a lot of guidance and understanding about how those kinds of things work. But why are those behaviors so intense? It's because they are closely linked to how their brains work. There are actually brain systems related to each of these. You don't need sort of the technical name for those brain systems, but these are names that have sort of been given to them, that there is actually a thinking system and a play system and a peer system that is involved in their development. 
And there's two points that I want to make about this. And it's important because it gives us a tremendous amount of insight in how kids develop. First and foremost is that these behaviors are instinctive. They don't think about them, they sort of happen so to speak on their own, and that a key part of development is their brains developing the capacity to become aware of their drive to explore, their drive to discover, and their drive to engage, and then their brains becoming powerful enough to regulate or take control of those things. And the key point here is that it's not until about age 15 or 16 they start developing that capacity. 
So nurture is our way of doing something to provide them what they need so their brains develop that capacity. And what you're looking at on this slide is the two basic things that need to be in place. We need good environments that sort of turn on those systems. And the key there is don't think about stopping exploration or stopping discovery or stopping that engagement, that sort of works against development. That is why kids will get angry or get upset. But, rather, set up environments that turn it on and make sure those environments are safe. And what are you looking at on this slide is something that a lot of parents do automatically. If you think about bringing home a newborn or a toddler, they set the room up, make it very colorful, there's lots of toys there, because the goal is to have lots of things to explore, lots of things to have pleasure with, and lots of ways to enjoy and to play with others. 
So nurture involves cooperating with these systems as opposed to trying to find ways to control it. Now in the next slide what we're looking at is understanding that these instincts, they are there, and the reason they are there is to make sure development happens. I mean think about it, a child doesn't wake up one morning and say, "Okay, I've got to make sure I develop today," or, "I think today I'm going to work on my self control skills." or whatever. We don't have to think about it. It's sort of like breathing. 
So what nature says is we're going to put these sort of instincts in to make sure that human beings do all the stuff that needs to happen, so that developmental courage, but what needs to be there are those proper environments and proper protections that are in place in order to make that happen, and that's where our role comes in. 
So what we're going to do now is look at all three of these behaviors, and the aspects of development that they play into. 
So let's look at the first one. Looking now at exploring, so a kid who likes to explore or kids loving to explore, that exploration develops strong initiative, and you see the definition of initiative that is there. Now at the most basic level this is getting out of bed in the morning and going to school, so it's get up and let's get going. That's initiative at the most basic level, and it is a type of exploring, getting ready, getting ready to go to school. At higher levels it's about hanging in school until graduation and possibly making plans to go to college. Now whether at that simple level of getting up in the morning or staying in school and graduating, the same thing is at play, and that is they're looking for reward. Now some people have a hard time with kids needing rewards, but understand that the brain thrives on reward systems. And for the kid who goes to school, that reward could be as simple as I get to see my best friend, there's a teacher I really like, there's a project I'm involved in, or I get to wear my new jeans tomorrow or my new sneakers. They're always looking for something. 
And so those of you who see this in kids, it's that because that's how the exploration or the seeking system works. At the higher level, the reward is I'll get a good job one day if I finish school and maybe get some college and go on. But you see the two types of rewards. Some are immediate that I get right away, and others are long distance. The goal for us adults is to sort of align those immediate rewards with those long-term rewards. Now let's look at the three ways that exploring occurs so that those rewards are found, and it's not always stuff we enjoy or like, but it's just how the brain works. Novelty seeking ensures they will get tired of what they're already doing and want to start doing something else. They get bored very easily, so that's important because it keeps them driving forward and finding new rewards. The problem comes when there aren't any rewards in their environment, and they start seeking rewards that may not be healthy. Risk taking, believe it or not, that's a part of their developmental system, but it's there to make sure that dangers or risky things don't shut down initiative. Can you imagine where we would be in the species if way back in the cave days we just stayed in the cave because we were afraid of the saber-toothed tiger. 
So dangers cannot shut down our initiative. Kids have that as well. The goal is give them safe environments where the risk taking is safe. And finally, experimentation is there because there needs to be a willingness to do -- one of my favorite researchers on the brain, his name is Joseph pierce, he calls them moving from the known to the unknown or moving from the familiar to the unfamiliar. Kids who are unwilling to try new and unfamiliar things are at a disadvantage in communication moving forward. And so these are ways that experimentation, risk taking and novelty seeking, keeps them in a position to move forward and find rewards. Now we looked at exploring. 
Let's now move to discovering, what does it develop? 
Well Erikson talks about industry, which is getting things done, doing thing well, figuring out how things work. That need to discover is exactly that. It helps to discover strong industry. The one point I make here is this is why kids not only become bored but it's why those of you who do things to put challenges in their environment that are of appropriate complexity you are doing the right thing, because challenge creates this sense of industry, that I actually had to get something done, that I actually did accomplish something, and so things being too easy aren't always good. 
And if I may say very carefully, sometimes everybody always winning isn't always good, so we've got to make sure the experience isn't negative. But to develop industry there has to be this sense that, ah, I now know how to do this. I overcame the challenge. Let's look at three ways that kids go about developing this sense of industry. Now I'm involved -- it's a real fun thing -- I'm involved with some kids on a softball team, and I love watching what they do. The other day it struck me that they're having a great time and they're developing because this softball league they are in involves all three of these things. They're acquiring all their equipment, their shoes, their gloves, their bats; they're relating to each other, their coaches, the other team, and, of course, their playing, which is playing both games. 
So that activity, they're loving it because all three of these things are there, and unbeknownst to them, they are developing a sense of industry that will obviously translate to other things later in their lives. Now let's move to the third system, which is that care system or looking at that need to become engaged. It develops strong identity. This is one of the toughest areas of all, because this is about their sense of being unique and that sense of bringing their talents to play. Two very important points; industry was about getting stuff done, doing it well. Identity is about my accomplishments. And here is the key, it is accomplishments that show who I am and what I can become. 
But please remember that; that for a young person, they are their accomplishments, and the kid who isn't accomplishing, they have nothing to point to. It is the basis of their belonging and their mattering. It's their sense of this is how I count. Now let's look at the three ways that are built into this engagement thing that helps identity to develop. Many of you who are working with young people, you are seeing what you are looking at on this slide; that for my accomplishment and what I do to help me develop identity, first of all, I need to do it in a way that is connected to people and places. I'm not just out there on my own, but it's connecting to something, or with my kids I'm part of a team. The important thing on that first point is what they do needs to be seen. It's what we call "recognition." 
But recognition is not to be taken lightly. Pausing for a moment and patting them on the back to say that, "Wow you did a great job on that," or "the way you threw that ball," or, "put those books down," or said, hi to your friends, recognition matters because that's how they sense connectedness. That's how what they do builds identity. Second is they've got to feel like they're contributing to something, that a difference is actually being made. And so this gives a sense of purpose, and of course, the highest sense of purpose is feeling like you're contributing to something larger than self. And then finally, they've got to feel like they matter; that even though what they just did might be important to us, what makes it important to them is that it made a statement about who they are. 
And if you think about kids who do bad stuff, I mean look at it closely. A lot of times it's making a very clear statement, whether it's graffiti or whether it's getting in a fight, it's making a statement, but it's a pretty negative statement. It's all about mattering. These are the three things that are key to identity. Now we're going to shift and ask the question, now that we've got a sense about how all this works, let's put all this in environments that are not great. School isn't great, family's kind of not doing so well, the peer group is not the best, or the community is very disorganized. Well what we're saying in this slide is that nature figured that one out too. Nature did not set up development that requires absolute total perfection. The first thing it says is we're going to build into each human being a set of gifts, talents, and strengths that's a source of their ability. 
Now Steve is going to do some great work on the resilience piece, so I won't spend a lot of time with it. But the one thing that I do want you to get a grasp of is that resilience doesn't mean that the child can handle absolutely anything in the whole wide world. What resilience means is that each child is resilient in his or her own way, which means they have certain groups of strengths and talents that will get them through. 
But nature also says that we all have some vulnerabilities, things we're susceptible too, because my needs weren't met, I have certain sensitivities, or something happened to me in my past, and that's where protection comes in. We've got to put in safeguards to help us in those areas where we're susceptible, which means it needs to be tied to a child's particular vulnerabilities. Now let's look at all three of these on three separate slides. Let's look at the first one, this whole thing about potential as we move forward. In looking at potential and accounting for resilience, the important thing there is that despite what's happening in the environment, if the potential is tapped into, a kid can at least navigate. It doesn't mean they're going to come out perfect, but they can navigate. Many of us know stories of athletes, for example, who didn't grow up in the best neighborhoods, but because they were great at football it got them through. 
So it tapped into their built-in source, their built-in type of resilience. 
So let's always ask ourselves the question, what are we doing to find out where these kids gifts and talents are, and what are we doing to help them explore, discover, and engage with their own talents. 
So now I'm turning exploration, discovery, and engagement on the child him or herself, explore herself, discover her talent, and engage with her own talents. We've got to help them do that. Now let's go to vulnerability, now that we know that that's in place. Vulnerability basically says how -- this basically answers the question, how does a kid get hurt or how does harm work. It's obvious from the public health model that the first is it can be a risk factor that's just very, very powerful. You know, it could be a dad who is violent. It could be a friend who is doing drugs and that's the only friend they have, so it could be a very powerful risk factor. 
But it also is something that is very painful or it happens so often or it's going on for too long. These are the ways that vulnerabilities can be, for lack of a better term, can be exploited. As you look at that slide hopefully you're getting clues on what you can do to help them navigate their way in the face of bad things going on. We'll get to that in just a second. 
But let's go to the next slide and just take a quick look at risk factors. Obviously I didn't put this there for us to talk about every single one. I want to give you a feeling of how many there are. Most of us are sort of familiar with them, and it's quite clear in respect to how they work. For those of you who want more information, you can go online to OJJDP's Model Programs Guide. OJJDP's Model Programs Guide can give you some ideas about a whole lot of these risk factors. There are a couple you need to consideration. The first is risk factors are in the call of development heading domain, the youth, family, school, and peers, and risk factors, some them do more harm at certain developmental stages. For example, look at the family, a very depressed mother, an infant is probably far more vulnerable to that than a six-year-old, so just keep that in mind as you think about risk factors. 
But going back to how we provide protection, this is the next slide in protection. If you could hold on for just a second. (inaudible) if you would mute (inaudible), if we could ask our audience for that. Great. Are we okay now? Okay, you ready for me to continue, Nadia? Yes, just go ahead and proceed, and we'll take care of it from our end. Thank you. All right, great. When you look at protection, these are the areas in which protection is important, and it basically says that there are some risk factors that you can just do something about, which means they are malleable. Using the example of the very, very depressed mother, you can address this specific risk factor and provide some counseling and support. The second one means you can do some things to help the kid deal with the intensity and sort of bolster their strengths. You can reduce how often the things happen and certainly try to shorten the duration. 
So many of you are doing things that are helping kids. I just hope that a slide like this helps you say, "Ah, I see why what I'm doing is working," because you're doing perhaps a combination of these kinds of things that is are there. Let me give you just a quick list on the next slide of what some risk factors are, and they are pretty much set up in the same way, set up in developmental settlings. This was taken from the work done by the Search Institute. They refer to them as "developmental assets." I sprinkled in a few other things as well. On that same website, the OJJDP Model Programs Guide, there are tons of protective factors that you can look at there. The thing I want you to remember about protective factors is that it provides safeguards so that resilience, that natural resilience can do what it's designed to do. 
And a good rule of thumb is if the risk factor or vulnerability is happening in the family, then that's probably a good place to try to increase protective factors. If it's in the school, it's probably a good thing to do it there as well. That's why the way these things are organized in terms of developmental settings can be very, very helpful. Okay, now we're going to shift and go to our last section, you know, to get an idea of how development works and that exploration and discovering and engaging. We've looked at how it stays on track when they get in tough environments. And in this final piece, sometimes environments are still very, very overwhelming and they need support. It's what we traditionally refer to as kids who are at risk. I think it's important for us to realize to be begin with that they're not a problem, kids aren't a problem when they're going through this. This pretty much to be expected. Our goal is to help them not engage in those three behaviors; exploring, discovering and behaving in maladaptive ways. 
So let's look at exploring in the first slide on this. Maladaptive exploring, these are kids who are just thrill seekers, and what they have lost the capacity to do. What they really haven't developed the capacity to do is to regulate their novelty seeking, risk taking, and experimentation. Now remember the primate about novelty seeking, looking for something new. If they can't regulate it, well it means that they just keep going, and it's got to be new, new, new, and it's something that can't be too new. And that sets them up and makes them very vulnerable to exploitation. Imagine someone is out trying to recruit girls for prostitution. If you're not regulating how much novelty you're looking for, you're sort of a prime target. It doesn't let the perpetrator off the hook but it does increase the vulnerability for that kind of behavior. What are some ways we can counter that? 
Well, as I said at the top of our presentation, I'm not going to go deep on this, the resiliency piece is a great thing that Steve is going to cover, but basically we're trying to say how can we make sure that this need to seek and explore is managed better? Teach them self management skills, teach them healthy habits, and above all, just some basic things about physical safety, doing things that won't get you killed, as many of us parents know. There are some skill sets to be learned in those types of things as well. Let's going to discovering, maladaptive discovering. That is a kid who just says, "I'll do whatever I want," because now their drive to acquire things and relate is just out of control. They are being industrious in a disorganized way. Frequently it's a fallback. They could not succeed at doing things well sort of in the organized or, as we sometimes refer to it, "the pro-social world," so they just say, "I do whatever I want." Really what they're saying is, "I'm going to find whatever way I can to be industrious," to do something, to do something well, and, again, that makes them vulnerable to exploitation. 
What are some things we can do to help with that? Well in the next slide I present three things there as well. They need some help in elevate their expectations, so that even if you're not doing well where you are, keep your expectations high so that when you do go try to do something new it's not something totally off the charts. Teach them decision making, problem solving skills, and ability to adapt to different situations. Sometimes the situation you're in just isn't working for you and there are some better ways to do the kinds of things you are out to do. Next, maladaptive engaging, remember, this is where identity is trying to be built. One of the frequent things we hear from kids here is " I hate you, I hate this school, I hate being here, I hate the world," and sometimes they say, "I hate myself." And that's them basically saying, "I have no idea who I am. There's nothing unique about me. There's nothing there. I'm not connecting." Of course they hate you because they're not connecting. Of course they hate where they are because they're not contributing. And of course they hate where they are because they don't matter anymore. And your slide says "mastering." They are also not mastering the environment they are in, and they're in search for identity. 
So what is it we can do for them, again, three basic things that can be put in their lives to help them deal with and overcome that sense of maladaptive engaging as we move to the next slide? We've got to give them a sense of social supports, first of all, that is a strong attachment to at least two important networks, and the research is telling us strong connections to pro-social adults as well, and to adults who are also called "higher resource adults." Next is give them a sense of purpose to formulate life goals. Remember my example about the bed in the morning, of getting out of bed and getting to school? 
So purpose can be very immediate, as in, you know, find a good friend at school. But purpose can also be one day you get a job. Remember to help them develop goals that are immediate, as well as goals that are long term, and help them develop a very, very positive sense of identity. 
So in summarizing up these three things, we pull all these together, resilience, give them great activities and a positive that keeps them busy, give them a good sense of accomplishment, but also a sense of purpose. They are accomplishing and contributing and doing something based on their skills and talents. In my last two slides what I say is it boils down to some great research I came across about a year or so ago done by the Search Institute. I love this work. You can Google it and pull it up. They did some great work on what they just refer to as "Sparks." I call them "gifts and talents." I think it's the key to resilience. It's finding out what their interests are. It gives them meaning and focus and energy and joy, and the power comes when they know what their sparks are. That's where we can help them with their feedback. Their spark becomes important to them because we adults have allowed them to contribute using their spark, and they're taking some initiative to develop their spark. 
And what we find in some research that they did, as we look at the work that they developed in this last slide, they did a little bit of research and said, "Let's look at kids who have a high score on the Sparks Index," which means these are the kids who know what their sparks are, who think they're important, and they're actually developing them. In other words, these are resilient kids, but they're resilient because they had the opportunities. And of all those performance areas, the one I love the most is a sense of purpose and hope for future, because I think it's so important to get them through so many of the difficulties. The kids who knew their sparks, thought they were important, and were using them, 48% of those kids had a sense of purpose and a hope for the future. Those who did not, were quite low, only 17%. 
So coming into the lives of kids is about identifying what they are naturally. They are natural explorers, they're natural discoverers, and they're natural engagers. We've got to make sure that we give them environments that are safe for that and we give them the supports they need so that those three distinctive behaviors helps them to develop a strong sense of initiative, industry, and identity. And what we need are sort of a practical idea of how that happens? Well Steve is going to talk to us. He's going to cover some revealing stuff. He does great work, so I'm going to hand it over to Steve and let him share some very specific ways that he's making this happen. 
Thank you, Jonathan. I'm going to begin and follow up. I'm actually very, very excited to be joining you, as well as everyone who has tuned in today. I'm very excited because, as I've just heard your presentation, I think we have a natural synergy, and I'm going to start off by saying that what we're going to talk about, now that I've gone through this process with you, is I'm going to try to tie it back to the beginning of our presentation, which I started by entitling "Breaking the cycle of violence and victimization to create resiliency in a child," and, really, it goes back to exploring, discovering, and engaging. And what I want to talk about is how education and preventative and therapeutic education all combined into one can actually provide an opportunity to build these skills within a child. I agree a hundred percent with your process, your decision of we have to give the kids the tools, and their tools are resilient, belong to each individual child. There's no one standard model. 
So I'd like to talk a little bit about how to do that, and the next slide in the process of doing that will move us forward in exploring, discovering, and engaging into this process through self value, self worth, and through the eyes of a child. And one of the other things Jonathan, that you were sharing was one of the most important parts of helping build this resiliency is taking the fear and violence and the high-risk behaviors out of the child. And those behaviors in our children's world today, sadly, include abduction, bullying, child abuse, and sexual assault. And I'm going to move kind of past those because that's kind of where my expertise comes in is how to break that cycle of violence and allow a child to understand some things. But what I really want to focus on today is how we can stop -- build this resiliency, and, at the same time, stop violence through the eyes of our children, how they see the world based on exactly what you were sharing. 
So we'll move on to the next slide and talk about what's happening today in our world for education. The message I hope that everyone gets from our time together today is that education really is the answer. Many of the factors that you shared earlier, we all know are beyond our control, but the one thing that we can do for our children to help build resiliency for them, I believe, is share something that is a proactive and a positive approach to education, not based on dos and don'ts but more based on what I can do rather than what I can't. And we can't always be with our children, but we can give them the skills that they need to live in their world, whatever environment that they share in, whether it's at school, in the community, at home, I think if we look at this from an outside looking in and say, "What world do they live in, and how do they see it." We need to give them the skills to protect themselves so that they can feel self value and self worth, and that's really where I'm going to try to put our focus today. 
And on the next slide we'll move forward into what's actually happening, I think, in education today. And before I go any further, I guess what I should talk about is it ties back to the brain theory you were sharing, Jonathan, and I so appreciate that, because the education, kind of the model and the work that I do is based on dealing with instinctive brain versus cognitive brain and how they can work together rather than work against each other. And, sadly, when you are victimized by violence or fear in your life, our instinctive brain does a whole lot of work, and a lot of our education is based on dos and don'ts rather than what we can do in actually creating a skill that the instinctive brain can respond to with a gross motor skill level. 
So education needs to be more of a holistic approach versus an expectation approach. And a positive education provides the options to a child that become real skills for them, versus expectations from us. And in an education program I would suggest that we look at things that are realistic and instinctive and provide the child the opportunity to have their own skill versus, again, what that expectation is. If we shift the power to the child, it actually takes away the power of others in their environment or on a one-on-one situation in violence, it can shift it to the child, giving them an opportunity to escape and understand, as I'll talk about a little bit later, about the three principles that I think we all need to know, whatever age we are in life. And the next slide please, Nadia, if you could help me. 
What I'm talking about is that word that was overused in the ‘90s, called "empowerment," empowerment, and I'm going to tie it back to Jonathan's work again, and say a purpose for the future and having hope and purpose and hope. And to me, that's what empowerment is. There was a time that we talked about with children that have been empowered to ride a horse or empowered to do this. But empowerment is much bigger than that. And the way I'd like us to talk about the word today is what a child can do, their mindset of what I can do rather than what I can't. And when it comes to safety, the simplest way I can put it is, do you want your child, if they're involved in a risk factor, to say "Help me, help me," looking for someone to come help them, or have the mindset and the ability to respond with how dare you touch me or hurt me, self value and self worth. And on the next slide we'll continue with education, I believe. 
So what is really out there for education today, and how have we done this traditionally and as we move into the future? Prevention education has gotten a real bad wrap as far as what outcome you can produce, and especially in our age everything needs to be scientifically researched and, you know, validated almost before we even begin and attempt to do it. Prevention education in itself causes a problem in the scientific data area because if you prevent something how do you know that it happened, and then how do you tie it back too? 
But as we define it today, prevention is defined as what comes before, anticipates or forestall, and education is defined as the field of study. When we put these together on the next slide, and, really, what we're talking about for our children is the specific field of study comprised of methods of teaching and learning designed to prevent or forestall violence or harm to children, and that's the area I'm talking about. But basically, to stop something we don't want from happening. What would be the best way to make that happen? I think through the eyes of a child. When it comes to resiliency, I remember my grandfather saying to me as a young child, "It's not what happens to you, it's how you handle it." That's a really nice sentence. But what we're really talking about is do you have the skills to handle that. 
And I believe education is the first start of that that can give us that hope and that ability to do it. And the next slide. The three levels of prevention education used today are awareness levels, which is what many of us are familiar with, which is the dos and don'ts, the old stranger danger rituals, which we're still fighting every day to try to move forward to behavior recognition versus stranger danger, but the awareness of safety decisions, dos and don't and expectations. When it comes to resiliency, sometimes that actually hurts our children, because when you give them a do or don't response and they're young and developmental and want to please their parents, once they do something wrong, they usually don't want to share that because they feel failure in that process. 
But awareness level is a great place to start on what we hope them to do, because I think at awareness a child can understand that we actually care, and I think that's the first start, is do we care enough to make a difference for them to care about themselves. How do they see the world? A simple example I always use in training is when you take a child to the store, a young child, we usually say to our children, "Don't touch anything," and what that means to the child may be interpreted to mean is very simply that everything in the store is worth more than me. And in some of the work I've done we've had abduction attempt saves from stores where children were actually almost taken out of a store. And we want their mindset to be that nothing in the store is more valuable than us. 
And at awareness level that's very hard to do because they see things very direct. Then we move on into a cognitive level of curriculum. Some of the programs that have been out there like the Dare curriculum that was used in some law enforcement areas, and basically, again, dos and don'ts and an expectation approach. What I want to focus today on is multisensory education and something that's a little more holistic, not only in subject matter from a perspective of the eyes of a child but more a holistic approach on how to give the child the opportunity to develop their own skills rather than look for an expectation performance. On the next slide. 
So how do we learn? Well cognitive, the easiest way to put in is cognitive is making a plan. In other words, I can make a plan. But what happens when I'm frightened or scared is fight or flight, and the instinctive response is do the plan. Well somehow we need to bring these two together, and I believe that multisensory education in our years of experience, both training police officers and high-risk tactics for many years of my life, as well as women and children and in general safety education, an education model that is designed to teach all styles of learning. Many children don't learn in a cognitive environment very well because their tactile function makes basic learner. They're not doing anything. And I heard Jonathan say we need to give them skills. And the way to do that, I believe, is to share a developmental approach where every style of learner is learning in that environment because it enhances the brain's ability to retain that information and not only to do that but to use it at an instinctual level. And multisensory education is really where I want to try to focus. Next slide. 
So if that's where I want to go, do you teach and empower, or do you tell and hope. And this is a line I've used for quite a while, is most of our prevention education, again, is dos and don't. But that is a tell-and-hope approach. If we teach and empower a child the skill belongs to the child. The choice belongs to the child if they make it. The option belongs to the child if we give it to them. And so I look forward to that being the future of education. Next slide, please. 
So a child told me a long time ago when I left law enforcement to start in the education side of the field, "Don't tell me what to do, teach me how to do it." And for years in our presentations, according to the National Center for Missing and Exploited Children, for years in our presentations of safety and risk values a simple increasing knowledge of use of fear tactics, generalized approaches are found to be effective. The 30 minute stranger dangers and dos and don'ts have proven to be ineffective, but, sadly, they're still used quite a bit today. But a multisensory approach is really where I want head. And that's kind of what set me in my path 12 years ago. Go ahead and change the slides. And I guess the easiest way is from the eyes of a child. I remember a child told one of our instructors in the radKIDS program, "You know, this stuff's important, I am with myself 24 hours a day." And through them, we have learned very importantly that they want to know. As Jonathan shared, developmentally they want to know what to do, and it's natural. They have no choice. They explore, they discover, they engage. We can make it safer for them to do that, I think. 
Next slide. I want to talk about a model of radKIDs because there is no other model I know of like it, and it's based on a lot of the theory that we're talking about, and where my background is. And before I go any further, I want to make it very clear that I'm not endorsing one particular model, because my goal in the long run of education of children and breaking the cycle of violence in their lives is really to find a cure. And education, I think, is the first biggest part of that. But I jokingly say all the time when I'm presenting is, I did find a cure to children's safety, I saw it on the movie "The Incredibles" when the little girl had that force field. And there is some truth to that, and that force field can be helpful. 
But the model that I want to talk about actually builds that resiliency force field within the child. And this isn't a dos and don'ts approach to education, it's more of a what can you do, which is, again, in my opinion, through the eyes of a child very empowering based on that experience, as well as the research that Jonathan shared with us. Go ahead and turn the slide, please. In this curriculum we talked about the risk factors, we talked about the way their world fears, and then also the protective factors and the 20 developmental assets. Well instead of looking at education as a one-stop shop, in other words a bullying class to deal with school safety or a drug prevention class to deal with self value and self worth or curriculum that is holistic how the child sees the world allows us to listen and take their input and find out where they want to go with the class. And the radKIDs curriculum is made up of home safety, school safety, vehicle, out and about safety, personal safety, basically everything from don't stick your finger in a light socket to realistic defense against abduction. 
But it's all taught through the eyes of a child, and in the context of self value and self worth. And a simple language that I use is the person it's more of a life skills developmental model, it builds resiliency rather than a dos and don'ts approach to it. Next slide. Pretty much I said the same thing. The line that we try to use is that radKIDs teaches children to recognize, resist, avoid, and, if necessary, escape violence in their lives. And we can tie this back to what Jonathan was saying about they're going to explore, discover, and engage. Don't we want them to do this with a foundational understanding of self value and self worth and make those explorations and those decisions to respond to what's in their world based on not hurting themselves, and that's really the whole foundation of what I hope education will continue to grow to in the future, and the three foundational principles in radKIDs, which is what I kind of want to bring this all together on my end of this presentation. The next slide I think will start us on that process. In the education model that radKIDs teaches, it is based on three foundational principles. 
Yes, it talks about all the subject areas, but it really is not about home safety, school safety, out and about safety. It's about the child and the value of the child. And the three things that I think if you're going to build resiliency in a child, to back up all we discussed in the beginning of this webinar, is that the three things that every child has a right to know, and I think every human should know, is the foundation of radKIDs. And the first principle is that every child should know that no one has the right to hurt them, because they're special. 
Again, self value and self worth, no one changes the world to I count in it, and it's not about strangers or people I don't know. It's more about anyone; that no one has the right to hurt me because I count and I'm a person. From 2 to 11 years old developmentally most children want to please their parents. If they can't get their attention through love and nurture, they will act out and get their attention because they have to. And if we can do that through self value and self worth then we can get the positive acting out a lot more than the negative acting out, depending upon the environment that they live in as well. The other thing that's really nice about no one having the right to hurt you is you don't have to talk about safety education as dos and don'ts, because that covers child abuse, abduction, sexual assault, molestation, any high risk factor this child may come into their life, that's her first foundational principle gives the power to the child not to the person that's trying to hurt them. 
And we break this down through self value and self worth, and you've heard me say this a lot, and I use the language very generally and on purpose because it's an applied method for sharing with children. But what we're really talking about is building self esteem and a feeling the that I count in that process. And that self esteem is really important because you also have to realize how you fit in the world. And through the eyes of the child what I have learned through practice, as well as research, is that they don't see things exactly the way we do, and for sure they don't in situations of danger or problems. 
And if they believe in themselves as they count as somebody and then how do they fit in that world? For example, a lot of our programs will ask children, "Who is the most important person in school?" And they will say the principal, the schoolteacher, the guidance counselor, the SRO. They'll say something like that. And it amazes me when I first heard that, but it makes sense because they were told to please, and they want to please. But, really, that kind of shifts the burden to them to deal with being polite to people rather than understanding that I have value. And we teach children in the radKIDs program that the most important person in school is them. And I had a five-year-old stand up in class once and go, she said, "I can prove it, without you there's no principal, school teacher, there's nobody in this building without you." And the little five-year-old stood up and said, "That's right, I'm the most important." 
So we had to work back on context, because now the child was a little over empowered, so we had to come back to it. But the whole point is how do we build this for our children? And it starts with believing that you count, that you have value and that no one does get to hurt you, because not everybody does things right or wrong and not every situation we control. The next slide is probably the pivotal change in this whole process. And in the radKIDs, in the education model that we're sharing, again, the radKID model program, we're talking about as radKID no one has the right to hurt you. Well then you don't have the right to hurt anyone else. And sometimes we refer to these as the "golden rules." But that's not exactly how life works in their eyes, but we establish the guidelines. And the truth is, we all hope it's this way; that if you don't hurt somebody nobody hurts you. 
But we have to change what we're saying sometimes when we're dealing with children because they're not telling us everything that's going on, and so radKIDs goes a little further. You don't have the right to hurt anyone else unless someone is physically trying to hurt you, and then you have every right to stop their behavior. And in radKIDs we actually will show them how through activity-based training and drills as well, working on the brain function as well. But the unless is critical here because unless gives them permission, which, again, increases their self value to actually stop things that they don't like. And that's how children sometimes see things, that they don't have any control. By giving them control that certainly gives them power. Not responsibility, it's still ours, but they have the ability to stop them and then show them a skill. And it's not how to fight or hurt someone, it's how to stop someone. And the more confident you are in that ability to stop someone the more empowered you are to deal with the situation, the more resilient you are to understand that it's not yours. And this is kind of a hard to do because a bullying example would be at school we teach children that they have a right to stop them, even though traditionally we have many zero tolerance policies. 
So there's an environment that they spend quite a bit of time in that they seem to have their power taken away, because they're told you'll get in trouble if you defend yourself, which has created one of the reasons we have a pandemic bullying problem. Well it's legal for you to defend yourself. It doesn't say "Under the age of 18." But we don't take that next step of how do we make it safer for our children. Well, teach them how to stop someone from hurting them shifts the power from the bully and the violence and victimization back to the child, and it's not about fighting, it's about stopping and resisting. And probably the most important part of the whole program in teaching education for resiliency is the next slide, which is rule number three. Rule number three that all children, I believe need to know, and all of us need to know, is that it's not your fault, and obviously in context. RadKIDs are taught, and my children were taught, that if anyone ever tries to trick you, hurt you, or make you feel bad inside, it's not your fault. And when it's not your fault, that you can tell and keep telling until someone helps you. And that is a gift when you have that opportunity. 
But it's the understanding support part. And if you take rule number one, no one has the right to hurt you, and rule number three -- go ahead and turn the slide -- if you take those two together, true or not, on the next slide, when a child has learned and accepted these things, they have the opportunity not to be a victim of violence but a survivor right from the start. RadKIDs may be survivors of violence, but they cannot guarantee someone will not try to hurt them, and they know it's not their fault. And it's time, I think, that we can give children that opportunity through education if we focus through the eyes of the children. They don't blame themselves. They understand it's not their fault, and they start at a different level of healing, which is, again, part of that resiliency formula. 
Go ahead and turn the slide. I think I am just about out of time, but those three foundational principles are based in Maslow. They're also based in the same gentleman that he quoted, that Jonathan quoted earlier, so I've really been happy to have an opportunity to talk about, with Jonathan in this process, to talk about what we need for our kids, I totally agree and have put our research behind that with a model that's out there today that can actually build resiliency in a child, and at the same time, deal with some the high-risk behaviors our children learn. And the last piece of the radKIDs is how to change that outcome. And this triangle is actually designed for school districts working within schools to create a positive culture and climate change that radKIDs is able to do, not only through bullying prevention but belief in a child's own ability to excel and to get those rewards that Jonathan was talking about through their positive performance. 
And that's really what I hope that we are able to do as we continue forward in trying to help our children in the future and to change that cycle of violence, but also many children to become much more resilient in this world that is continually challenging us every day. The next slide I think has pretty much got me done. I'm not sure though. Yeah. (Inaudible). We have your contact information listed, as well as (inaudible) that defines for presentation on the radKIDs program, how to integrate much of the developmental approaches into the personal safety and education program. I'm going to put it up in the Q&A portion of today's event, and we have just a couple moments for a few questions, so why don't I go ahead and begin. The first question I have here is how parents and educators can accurately gauge positive and negative risk taking among youth and what the difference may be. And Jonathan I'll pose that question to you first. Great. I think accurately gauging positive and negative risk taking, I think there's two levels. The first level is obviously if it's super dangerous, it's jumping on a motorcycle and driving at 200 miles an hour, we know that that's just not going to get there. 
So I mean there's that basic thing about physical danger, biological safety, and all that stuff that just needs to be there. But I think going to the heart of your question is sometimes it gets complex. I think that one of the best gauges is exploring with the child what's the goal. I mean what it is we're trying to achieve here? I mean think about it. We greatly honor entrepreneurs who take incredible, financial, emotional, and sometimes physical risks in order to build a great business or corporation or whatever. But we say that's okay because the goal is noble, the goal is laudable. And they may fail, and they may go into bankruptcy, and they may become terribly depressed. But the potential reward is a goal that's a good goal. 
So I would say with our kids, sit down with them or watch them closely and say, "What is it you're trying to achieve here? What's the outcome that you're after?" And that becomes a great guide to the risk taking that's underway. Then of course you back off and say, "Well for that goal, there might be a safer way to do this. You might not want to do it this way. You might want to do it that way." But I'd say take a good look at what they're trying to achieve, what are you trying to accomplish. Thank you, Jonathan. And I'll post the next things out. Steve, we had a question about radKIDs (inaudible) that can apply some of that education radKID programs, where some of those programs run to children who make (inaudible)? Can you share some of your experiences for kids who may have already (inaudible). I'm happy to try to help, Nadia, but the one problem I had is you broke up on most of that question. Can you try it one more time. Absolutely. We had a question from the audience about children who have already experienced abuse, and how they may apply some of those (inaudible) through the radKIDs program or through the home programs and working with kids who may have already experienced abuse. 
Well, actually, we have many people around the country who have been sharing radKIDs through the point of a therapeutic approach. And that's one of the interesting parts about it, is I think it ties back to those three principles. And, certainly we want to develop the opportunity for that child to understand it's not their fault when they've been involved in situations where they may have been hurt or victimized or put in bad situations that have nothing to do with their own responsibilities, and that's very hard for a child, I think, sometimes to see that. And what we try to do, through education, is come around in a little more general approach rather than a direct therapeutic approach, you know, built on the self value own self worth. And I think a discussion of how children see it through their eyes, even in a start with the foundation of those three principles, based on their own value and own worth. When a child has been hurt, they have a hard time understanding that no one has the right to hurt them until they understand that it is not their fault. And they also have a hard time seeing a power shift if we don't give them permission. 
So I would tie back to using the foundational principles that we've articulated in the radKIDs program, but they're really more life skills generally. I tell people all the time, especially in the law enforcement side of the field, is that, you know, when you go to a domestic abuse situation, whether it's man or woman, and a lot of times, in my prior experience, law enforcement would say, "Well why don't they leave?" Well if you tie it back to the three principles, it's pretty easy to understand why they don't leave. They don't have the ability to leave. When a child has been victimized -- I think one of the slides I had earlier in the presentation is they're eight times more likely to end up in jail themselves. And I think the biggest part is understanding it doesn't belong to them. And that's the challenge. There are many different ways to go to it. But we do it through an activity-based approach, which is not target specific to the issue but more open on self value and self worth. And I think we look at the outcome as being the best result we're looking for for the child of what can happen rather than not. 
Thank you, Steve. Unfortunately, that's all of the time we have for questions today, but I encourage our audience to continue to submit their questions through the question box. And you also have the opportunity to submit questions at the evaluation following today's event. We will continue to take questions and respond to you either individually or via our website later this week, so I encourage you to continue to submit your questions. Before we close, I'd like to thank everyone for their participation in today's event. A special thanks to Jonathan for his overview of the three developmental approaches to keeping kids safe from harm and increasing their resiliency to certain negative environments. And thanks to Steve for providing some information on how the radKIDs program integrates these three developmental approaches into a curriculum. Both gentlemen provided some very important components for consideration in either selecting our designing your own safety program, but I would like to note we've only provided one approach through the radKIDs program. 
And on the resource slide on your computer, at this moment, we have listed a few additional programs and a guide to assisting your search. And finally, please remember, again, to complete the evaluation immediately following today's presentation. You may submit additional questions here, as well as provide some feedback for potential topics following today's event. And also, I encourage you to visit us on the web later this week at www.MECPTraining.org for the recorded presentation, resources, and more information on our training and technical assistance program. Thank you for joining us today. 
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